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Legislative Context
Sections 89 - 90,94 of the Education and Inspections Act 2006 Equality Act 2010

Schools (Specification and disposal of Articles) Regulations 2012

Coronavirus Act 2020
Guidance
Behaviour and Discipline in schools. Advice for Head teachers and school staff January 2016 and associated guides.
May 14th 2020 Coronavirus (Covid 19) Guidance and Support DFE -Preparing for the wider opening of schools from 1 June.
This behaviour policy acknowledges the school’s legal duties under the Equality Act 2010, in respect of safeguarding and in respect of pupils with special educational needs (SEN). 

Please note additional information is provided in Annex B to reflect the particular context of the Coronavirus (Covid19) 2020 

Appendix 4 refers to the specific DFE Covid 19 guidance to ensure the safety and well-being of all pupils, parents, carers and members of staff. Every reasonable effort will be made to support children with complex needs, however the overriding health and safety of all members of the school community remains paramount.

Weston Primary and School fosters a community which works together to facilitate the growth of the whole person, and empowers each individual to experience how the school lives out its mission statement; “Life is for Learning, Learning for Life.”

We believe that children strive to reach high standards of behaviour and that every member of Weston has the right to feel safe and respected within the School environment. Low expectations elicit low standards of behaviour. Therefore, we endeavour to maintain high expectations through a consistent and positive Behaviour for Learning Policy.

We strive to build Learning Power in our children, developing their resilience, courage, engagement and discipline is regarded as a system of relationships, expectations (practices and procedures), rewards and sanctions designed to promote respect, self-control and co-operation, and develop individuals who are responsible and actively living our chosen values in all aspects of everyday life.

Principles
The school community promotes values including honesty, fairness, tolerance and respect for truth and justice, within a caring and nurturing environment;

· All members of the school community have a right to respect and dignity; e.g. to be addressed by their name and to be treated as a unique human being.

· All members of the school community have a right to learn, have access to resources and provision which are appropriate for the individual needs

· All members of the school community should be given the opportunity to be listened to, express their views and opinions by whatever means possible.
“The knowledge and skills of staff are the single most important factor in promoting good behaviour.” Steer Report, 2005:19, ‘Learning Behaviour’.

Teachers have power to discipline pupils for misbehaviour which occurs in school and, in some circumstances, outside of school. The power to discipline also applies to all paid staff (unless the Headteacher says otherwise) with responsibility for pupils, such as teaching assistants. Section 89 of the Education and Inspections Act 2006

Purposes
Weston Primary School expects pupils and staff:

To behave in a manner that reflects the principles of the Policy in ways that support everyone’s right to teach and learn, be safe and be treated with respect in school;

To confirm that a well ordered community, which combines an atmosphere of care, security and respect within defined boundaries of behaviour, lies at the heart of an effective school;

· To establish that the management of behaviour is the responsibility of everyone in the school and there is a consistency of approach;

· To acknowledge that the behaviour of each individual has an effect on the behaviour of others;

· To assist children to take personal responsibility for their actions and to exhibit self-control and self-awareness;

· To appreciate that every child is entitled to a classroom where he/she can work unimpeded by the behaviour of others;

· To ensure that children complete assigned work to the best of their ability;

· To promote good (acceptable, pleasant, polite, sociable, reasonable) behaviour;

· To ensure that standards are consistent and that rewards and repercussions or consequences are fairly applied;

· To recognise that parents/carers (those with parental responsibility) are central in the school community, being natural and irreplaceable agents in the education of their children;

· To accept that the context of some children’s lives is not settled nor secure, and that the school may be a sanctuary;

· To work in positive partnership with parents/carers, governors, support agencies and the wider community.
Definitions
There are pupils that may, at some time in their school career at Weston Primary School, display more challenging behaviour.

The term challenging describes a continuum of behaviours which may have the following impact:

· preventing the pupil or their peers from participating in school activities and learning opportunities

· isolating a pupil from both adults and peers

· preventing a pupil from forming relationships

· adversely affecting the learning of other pupils

· making excessive demands on staff time and other resources

· places the pupil or others in danger of physical harm
Some challenging behaviours may be more specifically identified under the following headings:

· Physical aggression/abuse towards self or others

· Verbal Aggression towards others

· Other Attention seeking behaviours

As a school we need to continually work towards recognising that we are challenged by the behaviour and not the pupil.

Harmful sexual behaviour
Harmful sexual behaviour (HSB) is developmentally inappropriate sexual behaviour which is displayed by children and young people and which may be harmful or abusive (derived from Hackett, 2014). It may also be referred to as sexually harmful behaviour or sexualised behaviour.

HSB encompasses a range of behaviour, which can be displayed towards younger children, peers, older children or adults. It is harmful to the children and young people who display it, as well as the people it is directed towards.
Signs and indicators
Children and young people demonstrate a range of sexual behaviours as they grow up, and this is not always harmful. Sexualised behaviour sits on a continuum with five stages:

· appropriate – the type of sexual behaviour that is considered 'appropriate' for a particular child depends on their age and level of development

· inappropriate – this may be displayed in isolated incidents, but is generally consensual and acceptable within a peer group

· problematic – this may be socially unexpected, developmentally unusual, and impulsive, but have no element of victimisation

· abusive – this often involves manipulation, coercion, or lack of consent

· violent – this is very intrusive and may have an element of sadism
How we respond to and report Harmful Sexual Behaviour at Weston
As part of our RSE curriculum, we teach our children, at an age appropriate level, about appropriate touching, consent and healthy relationships. We are trained in recognising what constitutes HBS by using the continuum of 5 stages.
An adult will speak to the child regarding their behaviour initially, and explain why it may not be desirable or appropriate. This will be recorded on CPOMS with the incident, as well as the action taken. 

If the behaviour continues, then this becomes more of a concern, and whilst the incidents would be recorded on CPOMS, the DSL would be informed and assess whether there is a need for a referral to i-CART. Parents will also be informed and a plan of how to manage the behaviour will be formulated.
Peer-on-peer sexual abuse

Peer-on-peer sexual abuse is sexual abuse that happens between children of a similar age or stage of development. It can happen between any number of children, and can affect any age group (Department for Education (DfE), 2018).
It can be harmful to the children who display it as well as those who experience it. It can be difficult to work out if a child is displaying appropriate, inappropriate, problematic or abusive sexual behaviour.

Examples of sexually abusive behaviour may include:
· inappropriate or unwanted sexualised touching

· pressurising, forcing or coercing others to perform or take part in sexual acts

· pressuring, forcing or coercing someone to share nude images (sexting)

· sharing sexual images of a person without their consent

· taking a picture under a person’s clothing, without their consent (‘upskirting’)

· sexual harassment

· sexual or sexist name calling
(Contextual Safeguarding Network, 2020).
Signs that a child has experienced peer-on-peer sexual abuse
Indicators that a child has experienced peer-on-peer sexual abuse may be physical or behavioural. A child or young person may appear withdrawn, frightened or begin to act differently from usual.

They may also display physical signs such as noticeable discomfort in their genital or anal area.
Barriers to disclosure
Children do not always feel able to speak out about their experiences of peer-on-peer sexual abuse.

They may be afraid of:

· being considered a ‘snitch’

· getting in trouble themselves

· how they will be perceived by others

· teachers or other adults not being discrete

· their parents being informed
(Contextual Safeguarding Network, 2020).
If a child is unsure about whether or not they have been sexually abused, they might be worried about causing a fuss or getting someone else in trouble for ‘no reason’.
Children’s understanding of peer-on-peer sexual abuse
Children may not always understand that they have experienced or carried out peer-on-peer sexual abuse. This might be because:

· they don’t understand what constitutes appropriate, inappropriate, problematic or abusive sexualised behaviour

· they have experienced sexual abuse themselves and don’t realise that what happened to them was wrong

· they don’t know whether consent was given

· the abuse happened between friends or partners

· the abuse took place online

· they blame themselves for the abuse they received

· younger children lack knowledge of sex and sexuality as they are less likely to have received any relationships and sex education

(NSPCC, 2018).

How we respond to peer-on-peer sexual abuse
If a child experiences peer-on-peer sexual abuse or there are concerns a child might be displaying harmful sexual behaviour (HSB), we take child protection action including sharing concerns with the nominated child protection lead.
Guidelines
Everyone involved in the life of the school is responsible for the management of behaviour. Self-belief is central; in the pupils, parents/carers and teachers. Belief that we can all behave in a manner that reflects the mission of the school and supports everyone’s right to teach and learn, be safe and be treated with respect in school is paramount.

A broad, balanced and differentiated curriculum is prerequisite as is the quality of teaching and learning. Staff strive to engage children’s interest and promote positive attitudes to learning, thus avoiding disruptive behaviour. School systems for promoting positive behaviour

· Preventative work is considered preferable to remedial action.

· Other school contributions towards the successful management of pupil behaviour are evident in the delivery of a well-managed pastoral support system, constructive partnerships with parents/carers and the involvement of pupils in a varied programme of extra-curricular activities.

· School discipline is based on the notion that children respond more readily to positive recognition of their good social behaviour rather than bad behaviour being penalised.

· It is the consistency of approach within the classroom and throughout the school that enables children to learn appropriate social behaviour and self-discipline.

· Positive behaviour is consistently reinforced and the staff model appropriate behaviour in their interactions with each other and with the children. This is developed through a range of media, all of which have a common aim, to form meaningful relationships; pupil to pupil and teacher to pupil. Through the PSHE Education curriculum, the fundamental rights for those in school are reinforced.

· We try to encourage our older children to become play Leaders, buddies to support positive behaviour on the playground at playtime and lunchtime. Teachers and other adults adopt a positive and empathetic manner when responding to children and each other.

See appendix 1 for Stages of Behaviour Management at Weston. 
Non-negotiables
· Walking through the school respectfully.

· Full uniform to be worn at all times.

· Holding doors open for staff/adults and stopping and letting them past.

· Basic manners-listening when spoken to, not answering back, saying please and thank you.

· Thanking children who hold the doors open for them.

· No toys/cards/magazines to be allowed in school other than special occasion

Rewards
It is appreciated that most children respond to being rewarded for their achievements. Most children want to recreate the behaviour that resulted in the reward. Rewards can be given to individuals, groups or classes; this encourages children to work together in creating a positive classroom atmosphere.

Rewards given included:

· Class dojos

· Head teacher awards/Certificates

· Headteacher stickers/badges home

· Dojo messages home to parents

· Extra playtimes

· Choice of activity

Sanctions
Weston Primary School acknowledges the right of all its members to feel safe. We are aware that the nature of some students behaviours will be challenging and that, although sanctions will be used as the last resort, intervention may be necessary.

The following procedures may be instigated as appropriate:

· Re-appraisal of behaviour plans

· Further analysis of information gathered to ascertain the function of behaviours more clearly

· Withdrawal of privileges e.g. removal of free time (i.e. golden time/break/dinner time)

· Supervised time out

· Completion of C.A.R.E schedule (child at risk of exclusion)

Sanctions are applied, above all, to solicit co-operation. They must be in proportion to the offences and enable pupils to make amends where appropriate. The way that they are applied must emphasise and foster forgiveness, reconciliation and healing.

Behavioural Risk Assessment and Positive Support
A behavioural assessment must be completed when there is any element of risk to pupil or staff member. If in doubt see the SENCo.

· The assessment will ask about the specific behaviours and who is at risk and how.

· The completion of the form involves determining the actual level of the risk with a numerical ranking

· This ranking will help determine the level of action taken

· The assessment is shared with others involved with the pupil as well as parents

· The assessment and ensuing plan will have monitoring dates attached and this will be determined on an individual basis

· Positive Support Strategies are then outlined to promote desired behaviours and to reduce risk causing behaviours identified on the Behavioural Risk Assessments.

See appendix 2 for risk assessment form 

Additional Support
There may be situations where additional support is needed by the school. A referral may be made to another agency such as an Educational Psychologist

All such referrals will be made with the SENCo and the Head.

All staff should be aware of their own levels of coping at any one time and be comfortable to ask any other member of staff to support them in a difficult or stressful situation. They may need to withdraw from a situation for a short period of time.
Confiscation
The confiscation of pupil’s property as a disciplinary sanction/consequence provides the staff with the opportunity to create a learning environment which recognises the rights of the other pupils to learn and the responsibility of some not to hinder this. As with other sanctions, the sanction of confiscation must be applied in a reasonable way and usually with time limits (for example; until the end of the school day). The teacher is responsible for the confiscated items until they are returned.

Exclusion
In exceptional circumstances the Head teacher considers the use of a fixed term exclusion from school as a consequence. Where this occurs the Local Authority (LA) is notified if the exclusion exceeds five days or more. School holds a reintegration meeting with the pupil and his/her parents/carers as the pupil returns to school. The purpose of the reintegration meeting is to support the pupil in order that further exclusions are not necessary. The school provides work for pupils from the sixth day of fixed term exclusion.

Should any pupils have a fixed term exclusion or be at risk of exclusion, the school may consider a Common Assessment Form (CAF) if necessary and with the support of the family.

Weston considers a permanent exclusion as a very last resort. Permanent exclusions are only considered for serious breaches of the school’s Behaviour for Learning Policy when all other options have been exhausted.

The school will follow the Local Authority Exclusion guidance including any amendments in place as a result of the Coronavirus (Covid 19) national guidance.

Process
Everyone in the school community is aware of the:

· Behaviour for Learning Policy

· Expectations (Rules)

· Rewards

· Sanctions

The classroom expectations are shared within every class. They are clear and precise so that the children will understand the meaning and be able to achieve them. Ability is not the only area which affects progress and achievement. Research has evidenced that a pupil’s attitude to learning can have a significant effect on their attainment. A positive attitude is the key to high achievement. 

School staff encourage pupils to adopt a determined approach to learning so they develop strong study skills and achieve their personal best. In school it is our aim to promote an environment in which pupils work purposefully and feel secure, safe, happy and confident.

Parents/ carers have a legal duty to ensure that their child receives a full-time education. They must ensure that their child attends school and always punctual and they have a clear role in making sure that their child is well-behaved in school.

Staff endeavour to display behaviour which reflects the values of the school and there is mutual support and co-operation. They take into account the range of individual pupil needs when developing and implementing the Behaviour for Learning Policy. 

Whilst maintaining a level of consistency, they do focus on the needs of the pupils experiencing Special Educational Needs (SEND) or disabilities and other groups defined as being vulnerable, e.g. children looked after by the Local Authority, Children on Child Protection plans, children who have A.C.E.S. etc

Pupils’ personal circumstances are taken into consideration in the day to day implementation of the Behaviour for Learning Policy.

Parents and Carers
Weston Primary School recognises that parents/carers play a vital role in the promotion of acceptable behaviour in school and the importance of positive home/school liaison, encouraging opportunities to discuss pupils’ individual needs with parents/carers.

The school expects parent/carers to:

· Inform the school of behavioural problems they might be experiencing at home

· Inform the school of any health issues or medication that may affect a pupil’s behaviour. This includes any changes or withdrawal of medication.

· Inform the school of any change of routine which may affect a pupil’s performance or behaviour.

· Inform the school if seeking external advice or support for behavioural difficulties

De-escalation Strategies
It is preferable to manage the behaviour before it requires the implementation of de-escalation strategies. Staff need to be aware of the six stages of crisis, the behaviours associated with stages one to three and calming strategies. See appendix 3
Restrictive Physical Intervention
Whilst the emphasis in managing positive behaviour for learning is on de-escalation, occasionally there may be a need for physical intervention using reasonable force. The document ‘Use of Reasonable Force: Advice for Head Teachers, Staff and Governing Bodies: 2011’ has been consulted in writing this section of the Policy.

The school Policy for using restrictive physical intervention is based upon a number of principles.

· In line with the United Nations Convention on the Rights of the Child, all children and young people have a right to be treated with dignity and respect, and to be protected from their own dangerous behaviour and that of others.

· The use of approved physical force to address challenging behaviour should, wherever possible, be avoided and only be used after all other strategies have been exhausted.

· Staff should not intervene where they feel that an intervention might place them at risk, either professionally or physically.

· It is strongly advised that staff should not use physical restraint techniques unless they have undergone specialist training, particularly with respect to pupils with Special Educational Needs and/or a disability.

· When the use of physical force is necessary to address challenging behaviour, it should be reasonable, proportional in the circumstances and maintain the safety and dignity of all concerned. It should be used in a manner which is consistent with the statutory duty upon schools to safeguard and promote the welfare of pupils and their staff.

· School staff have a legal power to use restrictive physical intervention without written permission from the parent or carer.

In school it is the intention of the staff and governors to assess (identify hazards and hazardous behaviours), reduce (control the environment, issue clear guidance and facilitate training) and communicate (alert all stakeholders to risk and strategies deployed including Positive Handling Plans (PHP) Risk Assessments

Team-Teach techniques seek to avoid injury to the pupil, but whilst some physical injury potential can be reduced there remains some risk, with potential for possible bruising or scratching that may occur accidentally, and these are not to be seen necessarily as a failure of professional technique, but a regrettable and infrequent side effect of ensuring that the pupil remains safe. All members of Weston Primary School staff have been trained to deliver team teach.

It is also recognised that staff may choose to respond with a technique from outside the Team Teach framework. This does not automatically render the use of such skill or technique necessarily improper, unacceptable or unlawful. Its use must be judged on whether or not it was reasonable, proportionate and necessary in those particular contexts and circumstances.

Physical intervention is only used if leaving the pupil would risk their safety or lead to behaviour that poses a risk to others, including the disruption of learning. This intervention could be either passive physical contact, such as standing between pupils or blocking a pupil's path, or active physical contact such as leading a pupil by the arm out of a classroom.

Restrictive physical intervention or restraint could involve holding a pupil back physically to bring them under control. It is typically used in more extreme circumstances, for example when two pupils are fighting and refuse to separate without physical intervention and risk harm to themselves or others.

Schools can use physical intervention (reasonable force) to:

· remove disruptive children from the classroom where they have refused to follow an instruction to do so;

· prevent a pupil behaving in a way that disrupts a school event or a school trip or visit;

· prevent a pupil from leaving the classroom where allowing the pupil to leave would risk their safety or lead to behaviour that disrupts the behaviour of others;

· prevent a pupil from attacking a member of staff or another pupil, or to stop a fight in the playground;

Schools cannot use force as a punishment – it is always unlawful to use force as a punishment.

A proactive approach is most beneficial to the pupil, staff and other children in the school if a pupil is at risk of needing physical intervention. Whenever it is reasonably foreseeable that a pupil might require the use of a physical intervention; a risk assessment should be carried out, which identifies the benefits and risks associated with different intervention strategies and ways of supporting the pupil. 

A Positive Handling Plan (PHP) may be devised in conjunction with the staff involved, pupil and parent/carer(s). A PHP includes strategies to prevent and deal with reoccurrence in addition to planned restrictive physical intervention.

In order to meet our responsibilities in respect of the education of pupils with behavioural difficulties, the school is already required, under Section 527A of the Education Act 1996, to develop and publish behaviour support plans, which may incorporate a PHP.

The school does not have a ‘no contact’ policy. There is a risk that such a policy may place a member of staff in breach of their duty of care towards a pupil, or prevent them taking action needed to prevent a pupil causing harm to themselves or others.

In order to maintain a positive relationship with the child, parent/carer and the member of staff, the Headteacher (or senior member of staff) will speak to the parent/carer regarding any serious incidents involving the use of physical intervention. A record of incidents is maintained.

In deciding what a serious incident is, staff use their professional judgement and consider the following:

· the pupil’s behaviour and level of risk presented at the time of the incident

· the degree of force used

· the effect on the pupil or member of staff

· the child’s age.

The use of physical interventions is monitored in order to help staff to learn from experience, promote the well-being of children in their care and provide a basis for appropriate support. In particular, this covers the frequency with which they are used in relation to the staff and pupils involved. Monitoring of records helps the school to develop its policy and practice, informs risk assessment and management, and identifies training and development needs.

All incidents where physical intervention has been used are thoroughly, speedily and appropriately investigated. However, should a complaint be made by either the pupils or parent/carer, where a member of staff has acted within the law – that is, he/she have used reasonable force in order to prevent injury (to him/herself or others), damage to property or disorder – this will provide a defence to any criminal prosecution or other civil or public law action.

When a complaint is made the onus is on the person making the complaint to prove that his/her allegations are true. It is not for the member of staff to show that he/she has acted reasonably (DfE: Use of Reasonable Force 11th July 2011: p4) and the school would follow the procedures in the Allegations of Abuse Against Adults Policy, ensuring there is pastoral support available for staff concerned.

Although school staff are appropriately trained in restrictive physical intervention, it is our intention to de-escalate, defuse and divert first and foremost.

Additional Support (including support for children with SEMH)
The school recognises its legal duties under the Equality Act 2010, in respect of safeguarding and in respect of pupils with special educational needs and as such, additional support is available, through the school’s SEND system for pupils who have social, emotional and behavioural needs. 

The school also recognises the importance of early identification and intervention for children suffering with SEMH (mental health), and understand that these individuals will need more support than others to develop their skills. We have a MHFA in school to support staff with any concerns around Mental Health, and staff are encouraged to act on concerns about a pupil’s learning, conduct or emotional behaviour as early as possible. 

For pupils with more significant difficulties, the school will work in partnership with outside agencies such as the Educational Psychology Service.  School may also consider the involvement of Social Care and Health Services.

Action in the event of a Malicious Allegation
If an allegation is determined to be unfounded or malicious, the Local Authority Designated Officer (LADO) will be informed and will refer the matter to local authority children’s social care services to determine whether the child concerned is in need of services, or may have been abused by someone else. 

In the event that an allegation is shown to have been deliberately invented or malicious, the Head teacher will consider whether any disciplinary action is appropriate against the pupil who made it, or the police will be asked to consider whether any action might be appropriate against the person responsible, including situations where the individual concerned was not a pupil. Such cases may be dealt with under the Protection from Harassment Act 1997.

The disciplinary action taken against a pupil might include detention, fixed term or permanent exclusion. Whatever action is taken will be discussed with the parent/carer of the pupil concerned at an early stage.

Staff Development
The school uses LA professionals and private providers to deliver whole school INSET as required and staff are informed of relevant courses. Staff are encouraged to work together and to disseminate information to staff through in-house training. Support staff and Midday Assistants are made aware of the Behaviour for Learning Policy and receive any additional training they may require.

Monitoring and Review
The Behaviour for Learning Policy is regarded as a matter which lies at the heart of the school, with the assistance of the Governing Body, it is therefore reviewed regularly and its effectiveness monitored.

This Policy is brought to the attention of staff, pupils and parents/carers annually. It is formally reviewed annually, along with the principles that underpin it, in the light of training and changes in legislation or at the request of a member of the school community. The Policy is monitored less formally via staff meetings.

A copy of this Policy is available in school and on the school’s website.

Appendix 1

Stages of Behaviour Management

Classroom Behaviour Management Strategies

•
Verbal warning

•
Moving name down on Dojo ladder

•
Time out zone

•
Re-modelled (e.g. line up again, or re-do a piece of work if the effort is inadequate) 

•
Miss minutes from playtimes

•
Notify parents at the end of the day

We also have a 5 step strategy for dealing with incidents of unacceptable behaviour. Parents are kept informed at each step of the process. This applies to behaviour inside school, as well as all our outdoor areas (playtimes, forest schools, lunchtimes etc.)

Our 5 step strategy is as follows: 

Step 1- Dealt with by class teacher. Playtime missed, reflection form completed with teacher and put into register to be collated at the end of the week. Parents must be contacted. Copy to be sent home to parents who will then be expected to discuss the incident with the children at home. Incident to be reflected on and discussed during weekly Restorative Circle Time. 

Step 2 –Following step 1, when a child receives more than one reflection form in a half term, parents will receive a letter to request a meeting with the class teacher to discuss behaviour concerns.

Step 3- Following step 2, when a child receives more than two reflection forms in a half term, a formal meeting with parents with RA/JM/AK/LS and class teacher. Behaviour plan/report card started and agreed with parents. RA/JM/AK/LS discretion as to when plan is no longer required.

Step 4-Governors informed. Use of an internal or possible external, fixed term exclusion. Immediate review of plan.

Step 5-Formal meeting with RA/JM/AK, Chair of Governors and parent-possible exclusion/expulsion

At any point, children may go straight onto any step of the plan, depending on the severity of the behaviour.

Appendix 2

Weston Primary School

Risk Assessment for SEN Pupils

(Behavioural Needs)

	CHILD’S NAME:                                                      DATE FOR REVIEW: 

CONDITION OF PUPIL: 

SIGNED (PERSON COMPLETING):                                                                PARENT’S SIGNATURE:……………………………………



	Activity
	Hazards
	Who may be harmed
	Risk

(high medium or low)
	Existing control measures
	Recommended actions/ &  further action

	
	
	
	Likelihood of occurrence
	Severity of harm
	Overall risk
	
	

	Classroom activities
	
	
	
	
	
	
	

	Playtime


	
	
	
	
	
	
	

	Group work


	
	
	
	
	
	
	

	
	
	
	
	
	
	
	Log all incidents and inform parents.  School behaviour policy for sanctions and exclusion if required


Risk Assessment Key

Likelihood





Severity
Probable
 = 3




Fatality


3

Possible
 = 2




Serious Injury/Time lost
2

Unlikely 
 = 1




Minor Injury


1

Likelihood x Severity = Risk Ranking

Actions required based on Risk Ranking

	Score
	Rating
	Action Required

	1
	Insignificant
	No action required and no records needed

	2 – 3
	Low
	No additional controls required. Consideration may be given to a more cost-effective solution of improvement that imposes no additional cost. Monitor to ensure control measures are maintained.

	4
	Medium
	Efforts should be made to reduce the risk with costs taken into consideration. Give a time period and identify a person responsible.

	6
	Medium
	Activities should not be started until the risk has been reduced. If the work is in progress, urgent action should be taken.

	6 – If Fatality
	High
	Activities should not be started or continued.

	9
	High
	Activities should not be started or continued.


	
	
	Consequence

	
	
	Minor

(1)
	Serious injury (2)
	Fatality

 (3)

	Likelihood
	Unlikely (1)
	1
	2
	3

	
	Possible (2)
	2
	4
	6

	
	Probable (3)
	3
	6
	9


	
	Low

	
	Medium

	
	High


                      Control Measures

Appendix 3
	
	Stage description
	Need for…
	Behaviours
	Positive handling responses

	1
	Anxiety/Trigger
	Diversion, support and reassurance.
	Low Level

Shows signs of anxiety, hiding face in hands, bent over/under table, pulling at collar or hat, rocking or tapping, withdrawing from group, refusing to speak or dismissive, refusing to co-operate, adopting defensive postures. 
	Low Level

Read the body language and the behaviour, intervene early, communicate; ‘talk, I’ll listen’, Use appropriate humour, display calm body language, talk low, slow and quietly, offer reassurance, including positive physical prompts, assess the situation, divert and distract introducing another activity or topic.

	2
	Defensive/Escalation
	Diversion, reassurance, clear limits, boundaries and choices.
	Medium Level

Displays higher tension, belligerent and abusive, making personal and offensive remarks, talking louder, higher, quicker, adopting aggressive postures, changes in eye contact, pacing around, breaking minor rules, low level destruction, picking up objects which could be used as weapons, challenges; ‘I will not…’ ‘you cannot make me.’


	Medium Level

Continue to use level one strategies + state desired behaviours clearly, set clear, enforceable limits, offer alternatives and options, offer clear choices, give a get out with dignity, assess the situation and consider making the environment safer and getting help, guide the elbows towards safety.


	3
	Crisis
	Possibly for restrictive intervention appropriate for the service user.
	High Level

Shouting and screaming, crying, damaging property, moving towards danger, fiddling with electrics, climbing trees, roofs, or out of windows, tapping or threatening to break glass, moving towards weapons, picking up objects which can be used as weapons, hurting self, grabbing or threatening others, hurting others, kicking, slapping, punching.
	High Level

Continue to use level 1 and 2 de=escalation responses + make the environment safer, moving furniture and removing weapon objects, guide assertively, hold or restrain if absolutely necessary, ensure face, voice and posture are supportive, not aggressive., use help protocol and save face by changing face. 

	4
	Recovery
	Co-ordinated letting go and reassurance.
	Recovery behaviours

Can easily be confused with anxiety stage. People may sit quietly in a hunched position, the difference is they can revert to extreme violence without the build up associated with the normal escalation in stage 2. 


	Recovery positive handing responses

Support and monitor, this may not be a good time to touch as it may provoke a reversion to crisis, give space, look for signs that the person is ready to talk.


	5
	Depression
	Observation, support and monitoring.
	After a serious incident people can become depressed, they may not want to interact. 
	Depression positive handing responses

Support and monitor, respond to any signs that the person may want to communicate, show concern and care but do not attempt to resolve residual disciplinary issues at this stage.

	6
	Follow up
	Listening and learning. 
	Follow up

Listening and learning, recording, reporting and communicating, planning to avoid similar events in the future. 
	· Listen to views of child

· What can be learned from this?

· Keep appropriate record of incident and responses

· Share reports as appropriate – child’s file

· Appropriate professionals meet to discuss plan/risk assessment/care and control plan.




Appendix 4 - May 26th 2020

Please note that the information below reflects the DFE Guidance of May 2020 – and is in response to an unprecedented set of circumstances and continues to reflect the school’s mission to keep all members of the school community safe and well. This additional information is underpinned by our overall aims - We will expect that pupils develop social and personal responsibility, care and consideration for others and to develop an understanding of how their actions affect other people.

In light of the need for our children to behave differently when they return to school, and follow new systems we have put in place to help safeguard their health and wellbeing we wish to clarify the new requirements expected of all members of the school communities.

Pupils will be expected to:

· follow any altered routines for arrival or departure

· follow school instructions on hygiene, such as handwashing and sanitising

· follow instructions on who they can socialise with at school

· move around the school as per specific instructions (for example, one-way systems, out of bounds areas, queuing)

· follow expectations about sneezing, coughing, tissues and disposal (‘catch it, bin it, kill it’) and avoiding touching your mouth, nose and eyes with hands

· tell an adult if you they experiencing symptoms of coronavirus – which will be outlined to them

· follow rules about sharing any equipment or other items including drinking bottles

· follow amended expectations about breaks or play times, including where they may or may not play

· follow instructions regarding the use of toilets

· follow clear rules about coughing or spitting at or towards any other person

· follow clear rules for working at home about conduct in relation to remote education

· follow our rewards and sanction system as appropriate.
Parents/carers will be expected to:

· Set a clear example by following the changed guidance regarding arrival and collection of children

· Ensure they follow the school’s instructions for maintaining social distancing

· Follow the school’s instructions regarding what items can be brought to school or taken home from school

· Support the school by reinforcing the changed school rules as noted above
School staff will be expected to:

· Set an example to all members of the school community by adhering to the new rules

· Regularly remind pupils of the need to follow the new rules

· Maintain the school’s rewards and sanctions procedures 

· Report any serious infraction which may put others at risk.

The above amendments to our Behaviour Policy reflect the guidance available at the time of writing --- this information is continuously being reviewed and updated to reflect scientific guidance during the Coronavirus (Covid 19)

The overriding aim is to ensure the safety and wellbeing of all members of our school community.

May 26th 2020
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